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�� ���	���	!���"�	�#	���	�$%����	�&$%�&%�	

Words, phrases and idioms reflect the world around us. If you don't believe us, check out 
"word of mouth" on radio 4: http://www.bbc.co.uk/radio4/factual/w...When bundled 
together into languages, all those words start to reflect how power is distributed in the 
world. 

Take the English Language. There used to be a very direct relationship between the English 
language and the imprint of Britain's influence around the world -- the global era however, 
has made this relationship less clear. English is no longer a natural source of natural 
competitive advantage for the UK. As a Brit you can forget your phrase book when you go 
and holiday and it's probably no big deal -- but if you think that's going to help you in the 
workplace, forget it. 

More English speakers, means more competition for your job and it means your desk can be 
shifted to another country when market forces demand it. 

The English Language now has many shareholders, and The English are just one of them. In 
Britain, from a policy perspective, it's time to rethink how we teach English, our whole 
attitude to languages, to reflect our changing relationship to the rest of the world. 

For more see this Demos publicationhttp://www.demos.co.uk/publications/a... 

In response to this work, two graduates from the Royal College of Art, Susan Ibreck and 
Celia Willis have produced this short film. 

Watch this video at http://www.eltweekly.com/elt-newsletter/2010/03/54-video-the-
future-of-the-english-language  
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Do you have a blackboard, a whiteboard or an IWB? Whatever type of board you have in 
your classroom it is important to be organised and to put yourself in your students' shoes for 
a moment. What do they see when they look at your board? In this article we will consider 
ways of getting the best use out of your board and perhaps give suggestions for exploiting 
your board in a different way. 

• Board basics 

• Organising your board 

• What we can do with the board 
o Displaying 
o Playing games 
o Using visuals 

• Final tips 

Board basics 

• Your students should have a clear, uninterrupted view of the board. Be careful 
that you don't block learners sitting at the sides of the room. When you write 
something on the board move away quickly so that students can see what you 
have written. 

• Especially with classes of Young Learners you need to develop the ability to 
write on the board with eyes in the back of your head. Don't turn your back 
on the class for too long. Good teachers have the ability to write on the board 
while still keeping a sharp eye on their students! 

Read the complete article at http://www.eltweekly.com/elt-newsletter/2010/03/54-
article-using-the-board/  
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�����$�"	

ScienceDaily (Feb. 17, 2010) — Perception of second language speech is easier when it is 
spoken in the accent of the listener and not in the 'original' accent of that language, shows a 
new study from the University of Haifa. The study was published in the���������	�

��
�����������
�������
��  

Many adult schools teaching second languages insist on exposing their students to the 
languages in their 'original' accents. However, this new study, carried out by Dr. Raphiq 
Ibrahim and Dr. Mark Leikin of the University of Haifa's Edmond J. Safra Brain Research 
Center for the Study of Learning Disabilities, Prof. Zohar Eviatar of the Department of 
Psychology and Prof. Shimon Sapir of the Department of Learning Disabilities, found that 
this system is not necessarily the best and certainly not the most expeditious. 

The present study set out to reveal the level of phonological information that the adult 
learner requires in order to identify words in a second language that had been learned at a 
later age, and whether the level of phonological information that they require varies when 
the words are pronounced in different accents. 

Read the complete news story at http://www.eltweekly.com/elt-newsletter/2010/03/54-news-
teaching-a-foreign-language-best-teach-in-the-accent-of-the-listener/ 
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• BELGRADE: ELTA IATEFL CONFERENCE MAY 2010 
• JERUSALEM: ETAI INTERNATIONAL CONFERENCE July 2010 
• UNITY AND DIVERSITY: LANGUAGE AND CULTURE CUBA, June-July 2010 
• EFL AND ART: LEARNING WITH ALL OUR SENSES 
• INGED ELT CONFERENCE October 2010 

To get the detailed information on above mentioned events, please visit 
http://www.eltweekly.com/elt-newsletter/2010/03/54-worldwide-elt-events/  
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,���&"��	-&��"�	.-�&�$	��+���	�#	��"&��%�	�$	���&/� �&"�	��� ���0	/�	'�	
,&����	)&/�	

'/��"&���  

To language acquisition, learner should take vocabulary as the first step. When the students 
do not find themselves comfortable with L2, language learning can be made interactive and 
interesting with the introduction of appropriate vocabulary exercises. The present approach 
to the teaching of vocabulary in schools and colleges is far from satisfactory. In teaching and 
learning process, there are many defects that show the learners do not bag many words. Of 
course some times it is the students’ mistake that they do not read papers and other books to 
obtain more words. Is it much uncomplicated to teach vocabulary to the students? Teaching 
words is not an easy task. An average teacher may spend a considerable time in teaching 
words alone, yet it remains doubtful whether the student has understood the vocabulary 
taught. This paper gives a detailed explanation of the various methodologies that can be 
incorporated in the teaching of vocabulary items in a language classroom. 

To language acquisition, learner should take vocabulary as the first step. When the students 
do not find themselves comfortable with L2, language learning can be made interactive and 
interesting with the introduction of appropriate vocabulary exercises. This paper gives a 
detailed explanation of the various methodologies that can be incorporated in the teaching of 
vocabulary items in a language classroom. 

Every speaker in English wants to acquire more words but we know that most of the 
learners including well-known speakers get frustration of not having the right and suitable 
word at the time of speaking and writing. Sometimes it's a matter of not being able to recall 
the right word; sometimes we never knew it. How much vocabulary does a teacher have? 
The teacher must be aware of more vocabulary. In general, we can say that a man should 
know all the words that are frequently used in speech and writing. According to my 
opinion, a learner should know minimum 3000 to 4000 words to speak in a language. 
Fortunately, many well-known persons and linguists wrote some books on the necessity 
vocabulary for classroom teaching. Edward L. Thorndike published a ���
����������  ����� in 
1921 as a more extended guide to word frequency in the language. 
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When students travel, they don't carry grammar books, they carry dictionaries. Whether we 
accept it or not but it is true. Acquiring more vocabulary will help the learners to learn a 
language. Building vocabulary that is adequate to the needs of one's reading and self-
expression has to be a personal goal for every writer and speaker. There are many hurdles in 
teaching vocabulary. Talking about patterns of difficulty in vocabulary teaching, Robert 
Lado (1955) highlighted key issues related to words, the native language factor and about 
patterns.  He even analyzed Spanish, French and Mexican patterns of difficulty in their 
respective vocabulary items. He stated that while dealing with vocabulary one should take 
into account three important aspects of words - their form, their meaning and their 
distribution-and one should consider various kinds of classes of words in the function of the 
language. He said that the forms, meaning distribution and classification of words are 
different in different languages. He revealed that these differences might lead to vocabulary 
problems. 

In the context of learning English as a foreign language, a learner is forced to be independent 
and make conscious effort to learn vocabulary outside the classroom. So teachers cannot rely 
on each step of the students but teaching vocabulary is essential. Visnja Pavicic (2003) dealt 
with a way to improve students' abilities to explore, store and usage of vocabulary items. He 
determined the role of vocabulary teaching and how a teacher could help their learners. He 
laid emphasis on self initiated independent learning with strategies, in which formal 
practices, functional practices and memorizing could be included. He said that the teacher 
should create activities and tasks to help students to build their vocabulary and develop 
strategies to learn the vocabulary on their own. 

We know that learning a language means learning the rules of the language system and its 
use. In other words, it is learning to use vocabulary and structures in meaningful situations. 
To know word means is not only getting its meaning. It is: 

1. Knowing a word is to know its spelling and meaning. 
2. Knowing a word means knowing the degree of probability of encountering that word 

in speech or print. 
3. Knowing a word implies knowing the limitations on the use of the word according to 

variations of function and situation. 
4. Knowing a word entails knowledge of the network of associations between that word 

and other in the language. 

A careful selection of vocabulary and grading by the teacher will have a great effort on 
teaching the lessons and the revision work at a later stage. To teach vocabulary properly, 
we, as teachers, must have a foundation. The most basic foundation for vocabulary can be 
called a root. We will want to learn all the basic roots, and once we've done this, we can 
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move on to more advanced concepts. It is necessary for the teacher to decide what 
vocabulary and structural items she intends to teach. 

1��	 �	��	������	���	��" �*  

For selecting the vocabulary, the criterion is like this: 

1. The words have to be selected according to the communicative needs of the learner. 
2. The words that come most frequency in communication have to be taught first. 
3. The words have to be selected according to the range or scope of the word being 

used widely. 

���	-"���$�	2���� 	/�	���	��&���"��  

The present approach to the teaching of vocabulary in schools and colleges is far from 
satisfactory. In teaching and learning process, there are many defects that show the learners 
are not bagging many words. Of course some times it is the students’ mistake that they are 
not putting effort on learning new jargons. But what is the main reason for the lack of 
vocabulary in the students mind though they have done many courses. Is it much 
uncomplicated to teach vocabulary to the students? Teaching words is not an easy task. An 
average teacher may spend a considerable time in teaching words alone, yet it remains 
doubtful whether the student has understood the vocabulary taught. 

Sometimes grade level materials are out-of-the-way to readers because there are too many 
unfamiliar words in them. Adults can restructure the materials in several different ways to 
help readers comprehend them more easily. Words that are included in the guide should be 
highlighted or printed in bold text to direct the reader to check the vocabulary guide if the 
word or its meaning is unfamiliar. Does the material unquestionably help the students in 
learning words? Tests, workbooks, and reviews are common teaching methods that allow 
students to learn words for a short period of time.  A number of teachers have said that they 
are not impressed with the efficiency of textbooks and workbooks. The best way for 
someone to improve their vocabulary is by reading words and using them daily on a regular 
basis. The student has to be exposed to these words multiple times. There is not guarantee 
that textbooks and workbooks can guarantee retention.  A teacher does not depend on only 
the textbooks and has to teach that improving reading books will bring many new words to 
the learners. 

Most of the students in these days do not have much vocabulary because, I think, they are 
concentrating on their other subjects, not on vocabulary. In TOFEL and other examinations, 
the students are getting very less marks in vocabulary and reading comprehension. They are 
not paying attention to learning new jargons. The reading plays a vital role in acquiring 
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more lexicons. Vocabulary knowledge is critical to reading comprehension, it is important 
that those working with young readers help foster their development of a large “word bank” 
and effective vocabulary learning strategies. You will want to be selective in the books you 
choose to read. While many people enjoy reading fiction books, non-fiction books are much 
more effective when it comes to enhancing your vocabulary. 

1��	��	����+&��	��� �$��	��	��&"$	���	��" �	�$	���	 ���	��&��"����  

Nobody can learn vocabulary in one or two days. It is a life long learning. Learners usually 
start by noticing then recognizing a word before they are able to produce it. There are four 
stages in the acquisition of new vocabulary: 

1. The learner notices the new word (with help) 
2. The learner learns to recognize it (with help) 
3. The learner recognizes it on his/her own. 
4. The learner can both recognize and produce it. 

Students need to be motivated to learn vocabulary constantly. Therefore, it is important that 
the review is as interesting as possible in terms of the types of exercises, strategies and 
activities. The visual element is equally important. 

�"���"�&�  

Criteria for the selection of vocabulary should be like this: 

1. Word frequency 
2. Environment Applicability 
3. Structural Considerations 
4. Material Association 
5. Universality 
6. Range of Applicability 
7. Words Productivity 

Word frequency means how many times a word is used in normal reading material. We 
know that some words will repeat many times and some words are rarely used. The teacher 
should remember the points when she wants to prepare the words for the students. 

��&���$%	���&/��&"�	�$	�$%����	�&$%�&%��	�##����+�	 2���� ���%���  

There are many methods in teaching grammar, literature, poetry and prose. Do we have any 
methods in teaching vocabulary? The important thing is that vocabulary items are imparted 
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mostly by translation: either a list of words with their translation at the beginning of the 
lesson or the translation of the content having new words or glossaries at the very end. This 
is a wrong practice as it leads to a state of confusion for the learners. On the  teaching skills 
of vocabulary items, Frisby (1957: 98 ) commented that  "While the teacher is not, himself, 
concerned with the actual selection of vocabulary for text book purposes since practically all 
the books we use are based on limited vocabularies, it is important that he/she (the teacher) 
should know the principles, which underlie vocabulary selection".  Thus it signifies that a 
language teacher should be innovative and proficient in the application of methodologies 
pertaining to teaching vocabulary items in a classroom situation. Here I am going to give 
some points in teaching vocabulary that I tend to use in my ELT class. Following are the 
main methodologies for teaching vocabulary items in an English language classroom. They 
are, by no means exhaustive. 

3�	���&/��&"�	
�����  

First of all, we should decide which vocabulary items we wish to teach. 

4�	-����"���  

Prepare interesting pre-reading activities using vocabulary. Provide many new opportunities 
for students to encounter the word. This can be done by showing the word using a picture 
or a flashcard. This is incredibly efficient for the reason that it facilitates the process of 
learning for children. We can teach them animals merely throughout showing them pictures 
of animals and things from photos. 

5�	(��	���	,�&�	�/6�����  

Bring the real objects to classroom such as postcard with book, pen, schoolbag, vegetables 
etc… and show it to the students and ask them what the thing is. The teacher can also use 
the objects that are already lying in the classroom and should use them as models. 

��	�&$%�&%�	7&����  

Vasundhara and Katyayani (2008: 288) put a note about the games in language learning: 
“language games bring a lot of life and interest into the classroom.” I indubitably accept the 
statement because by conducting language games in the classroom, we can give some tasks 
to the students. For example, a good elementary level game is "I am an optimist," where 
you describe a word like and students have to guess the word. This game can be played in 
groups, individually or with the entire class. Activities need not be too challenging and 
should motivate and interest them to learn the language. 
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��	2���	&$ 	-&$�������  

It may be done with the help of gestures and facial expressions and also through actions 
sometimes. 

8�	��&"�	����	
""�%��&"	��"/��  

Make your students memorize much needed words, starting with irregular verbs then 
nouns, adjectives and so on. Everyday learnt with them 3 to 5 words. When they had 
memorized enough words made a test. Remind and test them at every chance. 

9�	:���&��	���	��" ��  

James F. Baumann and Edward J. Kameenui (2004: 7) have pointed that “spelling 
knowledge provides the basis for explicit awareness and understanding of morphology, 
which, in turn may guide the systematic growth of vocabulary knowledge.” To bag some 
words in the mind, dictation is also a good activity. Dictate some words to the students and 
ask them their meaning. For your audio type learners, use more dictation practice activities, 
while your visual learners could benefit from more picture use, especially when learning the 
word for the first time. 

;�	��" �	�$	,�&�	��$��<��  

Use words in a real environment or context. Do not forget to help the students and find 
helpful strategies to memorize the words. Give them some appropriate exercises according 
to their capability of consolidating what they learn. At the same time, try to motivate them 
and stimulate their interest and after that give one more exercise with using the same words. 

=�	(��	���	��" �	�$	��$��$����  

A word may mean differently in different contexts, so the teacher should teach the words by 
using them in suitable sentences. Sentences should be such that meaning of the word is quite 
clear. 

3>�	��&��	���	��" �	#"��	���	7����&"�	�#	���	��<�	/ ����  

Suggest that they use the last pages of their notebooks to create their own glossary, using 
just the words that are interesting for them or the ones that they actually want to include in 
their everyday vocabulary. It gives them autonomy to choose and to be more active in the 
process of learning. 
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33�	�����$�$%	�&"�#�����  

Careful listening to the words may be a good option in teaching vocabulary items in a 
heterogenic classroom. "Let the students hear the word in isolation and in a sentence. If the 
sounds of the word have been mastered, the students will hear it correctly with two or three 
repetitions." (Robert Lado, 1964: 121) 

34� -"�$��$��$%	���	��" �  

Pronouncing the word enables the students to memorize it longer and identify it more 
readily when they hear or see it. Slow, clear and correct pronunciation without twists will 
help the students more and more. Breaking the word into parts and building up to the whole 
word will also be helpful. 

35�	'�������$��  

Prepare assessments that combine both recognition and production-based tasks. Try to give 
some hand outs to the students. By providing assessment, we drag student’s attention and 
concentration. 

When the students gain control over the basis vocabulary, they need to expand their 
knowledge. I am giving some of the key strategies that are to unfold the information and 
meanings of a new word to a class. 

3�	:�#�$����$��  

Definitions in the target language may be very helpful if they are expressed in terms that are 
better known or more easily guessed than the word that is defined. In this direction teachers 
and students can refer to authentic and trustworthy dictionaries. 

4�	���#? �#�$�$%	��$��<��  

The context makes the situation clear, and this in turn illuminates the meaning of the new 
word. This practice saves time and develops an intensive reading habit and better 
understanding. 

5�	�<�&$ �$%	��"��%�	��" 	�����  

The students are asked to prepare a word list by grouping words around a key-word. 

��	��" 	�<�"������  
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A useful device for expanding students’ vocabulary is to prepare a variety of word-exercises 
in which different ideas can be used. A few specimen exercises are given below. 

A)    Matching the words with opposite meanings. 

B)    Matching the words with similar meanings. 

C)    Filling the blanks with words choosing them from the given list of words. 

D)    Changing verbs into noun forms. 

E)     Changing noun into verb forms. 

F)     Changing nouns into adjective forms. 

G)    Changing verbs into adverbs. 

��	'$��$����  

When one member of a pair of opposites is understood, the meaning of the other can be 
easily comprehended.  This helps the student to understand the different shades of meanings 
of a word. 

8�	��$�$����  

A synonym may be used to help the student to understand the different shades of meaning if 
the synonym is better known than the word being taught.  Synonyms help to enrich a 
student's vocabulary bank and provide alternative words instantly. 

9�	1������$���  

Words which are similar in sound but different in spelling are called Homophones. For 
example, right-write; son-sun; no-know; meet-meat; hole-whole; week-weak; 

;�	��" �	�$ �$%��	 Suggest the words ending in… 

A) ‘ar’ (grammar, circular…) 

B) ‘er’ (latter, father , mother…) 

C) ‘or’ (collector, director..) 
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D) ‘tion’ (examination, investigation..) 

=�		'$&%"&���	 Rearrangement of letters in words. 

For example: ERTSIGRAR, SOSPNRIFE 

3>�	-&��$ "�����	 Words or sentences which can be read either way. 

Ex: madam, noon, redivider, dad…. 

33�	,���	'$&������  

While root analysis is taught clearly, the ultimate goal is for readers to use this strategy 
independently. Many of the words in the English language are derived from Latin or Greek 
roots. They either contain a “core” root (the primary component of the word) or use 
prefixes or suffixes that hold meaning. The teachers should focus on teaching students the 
most commonly occurring roots, prefixes and suffixes. As each is taught examples of its use 
in common word should be shared and examined. The learner should see how the root helps 
him understand the word’s definition and he should try to prepare some words with the 
prefixes and suffixes. 

34�	:"&�&��@&���$�  

This method can be practiced at ease. It can win the favor of the students as learners like 
dramatizations and can easily learn through them.  Many situations can be dramatized or 
demonstrated. 

Examples: 

Stand [Stand on the bench] 

Act [Act like your favorite hero or heroine] 

Close [Close the book] 

35�	��"���A	��&���A	��������  

The meaning of words such as the months of the year, the days of the week, the parts of the 
day, seasons of the year, ordinal numbers, cardinal numbers, etc. that form part of well-
known series can be made clear by placing  them in their natural  order in the series. 

3��	:���"����+�	��$��$����  
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Most words have a variety of restrictions on their use. Systematic descriptions of these 
restrictions and idiomatic uses would be laborious and not very effective in teaching. It is 
better to give appropriate examples that elucidate the range and variation of usage. 

3��	-"&�����	#"��	2�&$�$%	��	�<�"�����$�  

This is controlled practice in which the class does not create new uses or new contexts but 
simply recalls the ones presented. There are many types of practices for this purpose. 
Pictures, context, and dramatization can be used. Series and systems can also be used. 

Though I discuss many things here, at last I would like to say one point that we should use 
the selected vocabulary for teaching. Not all time, but most of the times, it is learners onus 
to get every thing. All this depends upon ability and level of understanding and interest of 
the learners.  There is no sure fire remedy or method to enhance vocabulary in a day or two. 
But we should insist the students towards learning more vocabulary that will help them to 
understand English easily and it will help them to get more marks in competitive 
examinations. A student's vocabulary bank can be enriched on a gradual basis and one should 
always show keen interest and enthusiasm in finding, learning and understanding new 
words. 

������  
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The purpose of the present study was to investigate the effect of monolingual, bilingual, and 
bilingualized dictionaries on vocabulary comprehension and production of Iranian EFL 
learners of English at different proficiency levels. A total number of 270 students at Tabriz 
Azad University (nine groups of 30 members each) participated in the study. Three groups 
were elementary, three intermediate, and three advanced level learners. At each level of 
proficiency, all the three groups were taught the same words, but each group used a 
different kind of dictionary.  At the end of the experimental period, all three groups (at each 
level) received two posttests, a multiple-choice test and a fill-in-the-blank test. Six 
independent one-way 'Analysis of Variance' (ANOVA) procedures were run to compare the 
means of the groups on receptive and productive vocabulary tests. Results indicated that 
different types of dictionaries are appropriate for vocabulary comprehension and production 
of learners at different levels of proficiency 

C��	��"���	 monolingual	– bilingual – bilingualized dictionary – vocabulary comprehension 
– vocabulary production 


$�"� �����$  

A dictionary is amongst the first things a foreign language learner purchases (Baxter 1980), 
and learners carry their dictionaries around, not grammar books. But, there has been a great 
deal of discussion as to which dictionary type is a better educational tool for foreign 
learners; monolingual, bilingual or bilingualized. The question sounds simple, but the 
answer is not. Baxter prefers his students to use a monolingual dictionary. Snell-Hornby 
(1991) has a similar preference. But, Atkins (1985) believes that learners prefer L2-L1 
bilingual dictionaries because they satisfy learners' immediate needs. A fairly recent 
development is bilingualized or semi-bilingual dictionaries. Nakamoto (1995) states that the 
bilingualized dictionary combines explanations in L2 with translation equivalents. Thus, it 
should satisfy both language teachers who insist that foreign learners should use dictionaries 
of the target language and learner-users who complain that such monolingual dictionaries are 
too difficult. 
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There is almost a paucity of research on the effects of these three types of dictionaries on 
vocabulary comprehension and production in Iran. Of course, Hayati and Fattahzadeh 
(2006) investigated the effects of monolingual and bilingual dictionaries on vocabulary recall 
and retention of EFL learners and concluded that the bilingual dictionary seemed more 
beneficial when there was time limitation. Hayati and Pour Mohammadi (2005) investigated 
the effect of monolingual and bilingual dictionaries on reading comprehension and found 
bilingual dictionaries more effective. However, these studies did not include the 
bilingualized dictionary. The present study aims to assess the effectiveness of monolingual, 
bilingual, and bilingualized dictionaries on Iranian elementary, intermediate, and advanced 
learners' vocabulary comprehension and production. It aims to find answers to the following 
research questions: 

1. Which dictionary type is most suitable for elementary level learners' 
vocabulary comprehension? 

2. Which dictionary type is most suitable for elementary level learners' 
vocabulary production? 

3. Which dictionary type is most suitable for intermediate level learners' 
vocabulary comprehension? 

4. Which dictionary type is most suitable for intermediate level learners' 
vocabulary production? 

5. Which dictionary type is most suitable for advanced level learners' 
vocabulary comprehension? 

6. Which dictionary type is most suitable for advanced level learners' 
vocabulary production? 

A Dictionary is amongst the most useful tools for language learners. Wang (2007) states that 
"dictionaries for a foreign language learner are just maps in a tourist's hand. A language 
learner has to know how to use a dictionary…"  (p. 15). Wang (2007:18) also refers to 
Summers (1988), who concludes that dictionaries can help students learn words because 
they: (1) present a powerful analytic tool in organizing language, (2) provide differentiation 
from other similar words, which are necessary for accurate comprehension, (3) help fix new 
vocabulary in the memory by drawing the user's attention to opposites or words with close 
meaning. 

According to Gu (2005), further evidence of the usefulness of a dictionary for ESL/EFL 
students can be found in Summers (1988), who reported the results of three experiments 
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done on the effectiveness of the ����������
���������	�������������� ������� both in reading 
comprehension and in vocabulary learning�The first two experiments focused on reading 
comprehension and found that comprehension was significantly improved by the use of the 
dictionary. The results of the third experiment suggested that the mix of definition plus 
example in the dictionary entry was the most successful, and that the use of the dictionary in 
all conditions tested was more conducive to the successful production of new words in 
sentences."(p. 8). 

A number of studies have been conducted on the effects of dictionaries on different aspects 
of language learning. For example, Knight (1994) reports that dictionary use has a 
facilitating effect on one's reading comprehension. 

Wang (2007) refers to Hulstijn, Hollander, & Greidanus, (1996), who showed that 
dictionary use resulted in longer retention of new words. They investigated students' L2 
incidental vocabulary learning in three text-reading conditions: Marginal glosses, 
Dictionary, or Control. Their study revealed that the provision of marginal glasses resulted 
in much better retention scores than the provision of dictionaries, and students in dictionary 
group seldom used their dictionary. They added that "when students in dictionary group did 
look up a word, their chance of remembering its meaning was greater than the average 
retention in the marginal glosses group." (p.17). 

Hustijn's (1993) study led to the following conclusions: 1) the FL readers did not look up 
the meaning of all words with which they were unfamiliar, not even the meaning of all 
relevant words (a mean score of 3.4 = 85 percent), even though subjects were working 
under no time pressure at al, and even though looking up a word's meaning had been made 
an extremely simple and quick task with the aid of computer; 2) the translation look-up 
behavior of the subjects was far from random. Subjects were capable of reading a FL text in 
a strategic manner, not looking up all unfamiliar words in an uncritical fashion, but deciding 
on the relevance, and to a lesser extent the inferability of unfamiliar words in relation to 
their reading goal before taking or not taking action, 3) FL readers in the study reached their 
reading goals not by following different routes. Thus some went through the text once, 
others a maximal strategy. Yet, these process differences were not related to qualitative 
differences in the product (answers to the comprehension questions). 

2�$���$%�&�	 �����$&"���  

A monolingual dictionary is a kind of dictionary which provides detailed and precise 
information about the words in L2. More importantly, since monolingual dictionaries 
present their information in L2, they cause learners or users to think in L2. But, they also 
have some shortcomings. For example, they are often difficult to use for a beginner. 
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Another problem, cited in Speranza (1998), is that the user is often unable to retrieve the 
word he needs. 

Stein (1989) mentions three characteristics of EFL monolingual dictionaries. They include 
"(a) the explanations of meanings, (b) specification of a word's grammatical behavior, and 
(c) the illustration of meaning and the syntactical use of a word with real language 
examples.  Stein recommends monolingual dictionaries for advanced learners. Similarly, 
Koren (1997) prefers monolingual dictionaries mainly because bilingual dictionaries do not 
handle meaning distinctions of equivalent translation well. 

Atkins (1985:22) uses a metaphor and states that "Monolinguals are good for you (like 
whole meal bread and green vegetables); bilinguals (like alcohol, sugar and fatty foods) are 
not, though you may like them better." According to Bejoint (1981: 219) "Students still use 
their monolingual dictionaries primarily for decoding activities." Atkins (1985) 
acknowledges the drawback of monolingual dictionaries and states that students in 
interviews point out that English definitions in monolingual dictionaries are not easy to 
understand and they have to consult more new words in order to workout the meaning. 

Many researchers such as (Baxter, 1980) prefer their students to use the monolingual 
dictionary. One of the reasons for the educators' preference for the monolingual dictionary 
is that bilingual dictionaries are counterproductive because there is not a one-to-one 
correspondence between the words of the two languages. 

Lew (2000) conducted a study on how Polish learners of English rate bilingual and 
monolingual dictionaries. Data for the paper came from 712 polish learners of English 
representing a broad range of EFL proficiency levels. Subjects were asked to rate two 
dictionaries: their dictionary of first choice and their dictionary of second choice. What the 
results showed was that monolingual dictionaries were given significantly higher ratings than 
bilingual dictionaries. 

)���$%�&�	 �����$&"���  

The entire notion of bilingual dictionary involves providing equivalents to the lexical units of 
one language by the lexical units of another language i.e. "coordinating with lexical units of 
one language those lexical units of another language which are equivalent in their lexical 
meaning."(Zgusta, 1971 : 274). 

Marcello (1998) states that "in the late 1970s, the use of English monolingual dictionaries 
were well-established in the classes for advanced students. Bilingual dictionaries, however, 
were preferred by beginners and students attending elementary courses." (p. 309). 
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There are a number of studies conducted in the realm of bilingual dictionaries. Ard (1982) 
studied how ESL students in a high-intermediate-level writing class used bilingual 
dictionaries and found that some of the students' writing errors were induced by the use of 
the bilingual dictionary and that this was related to the differences between L1 and L2. 

Thompson, (1987) compares monolingual and bilingual dictionaries and concludes that "for 
learners below the level of advanced, the bilingual dictionary can do all the useful things that 
the monolingual dictionary can do; and it can do several of the things in a more efficient and 
more motivating way." (p. 286). 

Luppescu & Day (1993: 263) investigated the effect of the use of bilingual dictionaries on 
vocabulary learning while reading. For this, 293 Japanese university students studying 
English as a foreign language attended the study. The result of the study showed that 
students who used dictionary scored significantly better on vocabulary tests than students 
who did not use a dictionary.  They state, however, that evidence appeared for differential 
item functioning: some items were harder for the group that used dictionaries. A possible 
explanation for this tendency is that students who were unable to locate the appropriate 
gloss in the dictionary were misled as to the meaning of the word. They conclude that 
bilingual dictionaries may have a beneficial effect on vocabulary learning, but there are some 
trade-offs: their use results in lower reading speed, and may confuse the learner, especially 
when there are a large number of entries under the headword from which to choose. 

Hayati & Fattahzadeh (2006) examined the effect of monolingual and bilingual dictionaries 
on vocabulary recall and retention of EFL learners.  For this purpose, 100 Iranian students 
studying English as a foreign language at Shahid Chamran University of Ahvaz were asked to 
take part in an experiment. The major results included the following: 

1. There is no significant difference between two dictionary-use groups in vocabulary 

recall and retention. 

2. The use of bilingual dictionary while reading can facilitate the learning of 

vocabulary while EFL students are under time pressure. 

3. The monolingual dictionary helps its users to process the words deeply, for 

retention purposes only when time is not limited. 

Two important by-products of this study were as follows: first, in both groups, the number 
of words decreased by the passage of time. Second, the performance of the  monolingual 
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group, contrary to the bilingual one, did not show a significant difference in the interval 
between the two tests. 

Hayati & Pour Mohammadi (2005) conducted another research, the purpose of which was 
to investigate the impact of bilingual and monolingual dictionaries on reading 
comprehension of intermediate EFL students. The participants in the experiment were 45 
intermediate EFL students studying at Shahid Chamran University of Ahvaz. They had been 
screened out from a larger population by means of a proficiency test. Then they were 
divided into three equal groups: bilingual group (BG), monolingual group (MG), and 
control group (CG) and took the same reading comprehension test but each group used a 
different strategy. That is, the BG used only bilingual dictionary, the MG used only 
monolingual dictionary, and the CG could take advantage of guessing ability and contextual 
cues with no reference to any kind of dictionary. They concluded that the performance of 
students using bilingual dictionary was not significantly different from those who used the 
monolingual one.  They advise the learners of English not to resort to a bilingual dictionary 
except as a last resort. 

Another study by Laufer & Levitzcky-Aviad (2006), showed the superiority of the bilingual 
dictionary to the other types. They sought to investigate whether there was a difference in 
the usefulness of various types of dictionaries for correct word usage. 75 students who 
represented four English proficiency levels participated in the study. The result 
demonstrated the superiority of the bilingual dictionary over the other dictionaries. Both the 
paper and electronic versions proved to be effective, yielding 80% of correct translations 
altogether, 98% on the simple words, and 70% on the complex words. The results were 
significantly better than the results achieved with the other dictionaries. 

)���$%�&��@� 	:�����$&"�  

Raudaskoski (2002) in his paper about bilingualized dictionary points out that: 

The bilingualized dictionary is, of course, the supposedly happy marriage of the two above- 
mentioned paradigms. It contains the L2 definitions and examples of the monolingual 
dictionary and the easy-to-use L1 equivalents of the bilingual dictionary. The emphasis in the 
entries is on the L2 material, and for this reason the equivalents are often called 'keys', as 
they are rather aids for understanding than stand-alone translations of the headword. The 
user is supposed to turn the definitions and examples first, and if the meaning of the 
headword still remains somewhat unclear, the key is there to provide clarification and 
reassurance (cf. Reif, 1987). .... In short, the bilingualized dictionary can be seen as an all-
in-one solution to the needs of a learner's dictionary users. (p. 2) 
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Kernerman (1994) expressed one of the advantages of the bilingualized dictionaries: "an 
important feature of the semi-bilingual dictionary is its simplicity of design and format which 
eliminates the need to explain how to use it." (p. 2). Nakamoto (1995) compares 
monolingual and bilingual dictionaries. Then, he tries to distinguish the bilingualized 
dictionary and shows the superiority of this kind of dictionary to the other types. He points 
out that: 

Against this background of mono- and bilingual learners' dictionaries and their contested 
merits and demerits, a new type of learners' dictionary has recently appeared. It is called 
'bilingualized', 'semi- bilingual', 'glossed', 'hybrid', or 'translated' (cf. Hartmann, 1994 and 
forthcoming). It is usually partially (only occasionally thoroughly) translated from a 
monolingual learners' dictionary into the intended users' mother tongue. They are different 
from monolinguals because they supply translation equivalents and also from bilinguals 
because they provide semantic equivalents (definitions) of the original text. (p. 3) 

It is important to note that translation equivalents given in a bilingualized dictionary are 
intended to play a different role from those given in a bilingual dictionary. Basically, they are 
keys for the L2 definitions in the former, while immediately insertable elements in the 
latter. Nakamoto (1995: 5) quotes Atkins (1985: 22) who imagined, a hybrid dictionary 
could conceivably bridge the present gulf between the bilingual and the monolingual; by 
crossing the bridge of the bilingualized dictionary, the learner would no longer have to jump 
form the bilingual to the monolingual. 

Nevertheless, the bilingualized dictionary has attracted some criticisms. According to 
Zofgen (1991), these so-called semi-bilingual learner's dictionaries are insufficient with 
regard to the standards which ought to be set for a true bilingual learner's dictionary. 

Laufer & Kimmel (1997) conducted a study to see whether the learners read the English 
part, the translation, or both intended by the producers of the bilingualized dictionary. 
Seventy EFL learners participated in the experiment. The two research questions were: 1) 
"Is there a significant difference between the frequencies of three types of look-up patterns 
within the same individuals?" The three patterns were: consulting the L1 part of the entry 
only, consulting the English part of the entry only, and consulting both the English and the 
L1 parts of the entry. 2) "What is the distribution of "individualized look-up patterns" in the 
two groups consulting the entry throughout the entire test: reading the L1 part only, the 
English part only, or both parts?" (P:361) The findings showed that people use dictionary 
information in different ways. The bilingualized dictionary seemed to cater for a variety of 
look-up possibilities and individual preferences and this type of dictionary was very effective 
as it was found to be compatible with all of types of individual preferences. 
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Laufer and Hadar (1997) examined the effectiveness of three types of dictionaries 
(monolingual, bilingual, and bilingualized) in the comprehension and production of new 
words by EFL learners. The participants were two groups of EFL learners, altogether 123 
learners. One group consisted of 76 high school learners at the end of the eleventh grade; 
the second group was a group of 46 EFL university students, non-English majors. The 
results indicated that the three types of dictionaries had different effects with individual 
dictionary users. For comprehension, all three types of learners received the best scores 
when using the bilingualized dictionary. However, while the unskilled users benefited from 
a bilingual dictionary more than from a monolingual one, the opposite was true of the 
average and good users. As to production, for the unskilled dictionary users, monolingual 
dictionaries were the second best; they produced better results than the bilingual 
dictionaries. The bilingualized dictionaries yielded the highest scores; though the differences 
among the three dictionaries were not statistically significant. They concluded that 
"bilingualized dictionaries are a step in the right direction. They provide more information 
than monolingual or bilingual dictionaries" (p. 193). 

Pujol, et al. (2006) examined print deferred bilingualized dictionaries and their implications 
for effective language learning. The research presented a new kind of bilingualized 
dictionary, the 'print deferred bilingualized dictionary', in which users did not encounter 
translations immediately, as is the norm in other print (immediate) bilingualized 
dictionaries. Rather, in this new type of dictionary, translations are deferred. This avoids the 
users' skipping of monolingual L2 definitions, and reading only the bilingual translations. 
The findings of the study showed that: 

With respect to print immediate bilingualized dictionaries, print deferred bilingualized 
dictionaries relocate translation in two senses:  physically (translations do not appear 
immediately after the monolingual L2 definition), and hierarchically (if translations are 
needed, they are looked up after, not before, the L2 text). 

Print deferred bilingualized dictionaries separate the monolingual L2 from the bilingual 
L2� L1 part but at the same time keep them interrelated by means of numbers. In this way, 
print deferred bilingualized dictionaries encourage users to consult both parts, and so users 
may take advantage of the two types of dictionaries, a synergy that may help increase the 
effectiveness in learning new words. Print deferred bilingualized dictionaries thus avoid the 
minimizing effect on the monolingual part caused by the simultaneous presence (in print 
immediate bilingualized dictionaries) of a monolingual and a bilingual dictionary. 

Print deferred bilingualized dictionaries are Janus-faced, that is, they look in two directions 
at once: they not only provide bilingual L1� L2 equivalents, but also direct the user 
towards the monolingual L2 part. In this way, print deferred bilingualized dictionaries not 
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only integrate within a single volume three types of dictionaries (something which print 
immediate bilingualized dictionaries already do), but they also manage to interrelate them. 
(pp. 210-11). 

Raudaskoski (2002) compared how well Finnish senior secondary school students make use 
of the information available to them in the representatives of two dictionary archetypes, the 
bilingual dictionary, and the bilingualized dictionary. The test described in the study was 
devised to determine which type of dictionary, bilingual or bilingualized, would be more 
helpful to a completely untutored user working in an actual textual environment. The test 
groups comprised twenty Finnish senior secondary school students. The students were 
divided into two groups of ten, one using a bilingualized dictionary and the other using a 
bilingual dictionary. The test was completed twice, once without dictionary and once with a 
chance to make use of dictionary. The author concluded that "Examinations of the test 
scores revealed that the bilingualized dictionary users improved their performance from the 
first (non-dictionary) round more than the bilingual dictionary users. It can be said that 
despite all the translation errors caused by poor use of the bilingualized dictionary and its 
index, the test group made better use of it than the bilingual dictionary." (p. 10). He added 
that the main lesson learned from the test results is that effective dictionary use requires 
some rudimentary skills and the healthy attitudes towards dictionaries. 

2����  

-&"�����&$��  

A total number of 270 Iranian B.A. students majoring in English at Tabriz Azad University 
participated in this study. They were assigned to 9 groups. Each group consisted of 30 
learners. All the students were adults, both males and females, and differed in terms of age. 
Participants were divided into 3 levels of proficiency; elementary, intermediate, and 
advanced. In each level, 3 groups were randomly selected to utilize one of the three kinds of 
dictionaries: learner's monolingual, bilingual, and bilingualized. The distribution and 
characteristics of the participants of the study are summarized in table3.1. 

�&/��	3 .  Distribution of the participants 

 ML BL BLD 

Elementary 30 30 30 

Intermediate 30 30 30 
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2&��"�&��	D	
$��"���$��  

The materials and instruments used in 
this study include the following: 

'� 	!"	����#�$��
�����������%�
��
�������  ( ������&� ���������������������
�������' � 

This dictionary was utilized by three groups out of nine in the three levels of proficiency. 

) .  ������(
�������������������
�������  (Hezareh'. This dictionary presents the equivalent of 
the English (L2) word in Farsi (L1). This type of dictionary was employed by three groups 
out of nine in the three levels of proficiency. 

��	 ����������)�����
��������* English-English-Persian Dictionary). It is the combination of 
bilingual and monolingual dictionaries. The remaining three groups utilized this kind of 
dictionary. 

:� 	����$�
�+��������+������	�����,�
���������	�
���
�� ���� �	This test was used to determine	the 
validity of the post-test. 

��  �-������������  (multiple choice test and fill-in-the-blank test). The multiple-choice test was 
employed to measure students' comprehension of new words. The fill-in-the-blank test was 
utilized to test students' vocabulary production. 

!�  ����������������  (elementary, intermediate, and advanced vocabulary). The selected words 
for each level of proficiency were chosen from the above-mentioned series. 

7�  ..//�-��������������������- . Most of the selected words for the advanced level learners 
were chosen from this book 

-"��� �"��  

The elementary, intermediate, and advanced level students were given different sets of 
words in accordance with their proficiency level. These words were given to the learners as 
a pre-test. During the pre-test, it turned out that some words were known for some 
students, so the known words were substituted by other new words. During the research, 
15 words from those 120 words were taught every session utilizing three types of 
dictionaries; monolingual; bilingual and bilingualized. That is, in group one at the level of 
elementary, these words were taught using a monolingual dictionary. For group two in this 
level, bilingual dictionary was utilized, and bilingualized dictionary was used for group 

Advanced 30 30 30 

Age Different Different Different 

Gender Mixed Mixed Mixed 
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three. Generally, 120 chosen words were taught by the three types of dictionaries for the 
three groups at the elementary level. The same was done for the intermediate and advanced 
levels. After this interval of teaching, students took two types of test. One was a 
comprehension test in multiple-choice form and the other one was a production test in fill-
in-the-blank form. These two posttests were part of the students' post teaching activities. 

To assess the learners' comprehension, a multiple-choice test was given to each of the nine 
groups at three levels of proficiency. The questions were designed on the basis of the 120 
new words which were taught in the classes. Each test consisted of 30 multiple-choice 
questions. For each item, the participants were given 30 seconds to respond to. To assess 
the learners' production of the new words, the students were presented with the production 
test, which consisted of 30 fill-in-the-blank items. 

Before administering the posttests, they were validated. Using a correlational procedure and 
the vocabulary subtest of the Michigan proficiency test, the validity of the receptive and 
productive tests were estimated and they turned out to be .73 and .65, respectively. The 
KR-21 formula for reliability estimation also gave the reliability indices of .69 and .62 for 
the receptive and productive tests, respectively. 

The data obtained from the administration of the two posttests were then subjected to 
statistical analyses. 

:&�&	'$&�����  

Since in each of the research questions, there was one independent variable (dictionary type) 
with three levels, a One-Way Analysis of Variance was utilized for each question. 
Therefore, altogether, six One-Way ANOVA procedures were used. It needs to be noted 
that since there were significant differences among the groups in the elementary level, the 
post-hoc Scheffe' test was also utilized to locate the differences between means. 

,������  

The first research question sought to investigate which dictionary type was most suitable for 
the elementary-level learners' comprehension of new words. The descriptive statistics, 
computing the mean, standard deviation, etc. yielded the following results: 

�&/���4	 The descriptive statistics needed for the ANOVA procedure 

Level N Mean Std. 
Deviation 

Std. 
Error 
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Elementary           
BLD 

 

Comprehension    
ML 

BL 

Total 

30 

 

30 

30 

90 

23.2333 

 

17.2000 

23.0333 

21.1556 

3.41077 

 

5.71387 

6.73889 

6.09459 

.62272 

 

1.04320 

1.23035 

064243 

As it can be seen in the table, the group that used the bilingualized dictionary has the highest 
mean (= 23.2333), followed closely by the group that used the bilingual dictionary 
(=23.0333). The monolingual group has got a considerably lower mean (=17.2000). 

In order to see whether or not the differences between the means are statistically significant, 
the one-way ANOVA procedure was run. The results of the ANOVA procedure are given in 
table 3. 

�&/��	5�  The result of the ANOVA on elementary learners' comprehension 

Level: Elementary Sum of 
Squares 

df Mean 
Square 

F Sig 

comprehension    Between 
Groups 

 

Within Groups 

Total 

704.689 

 

2601.133 

3305.822 

2 

 

87 

89 

355.344    
29.898 

11.785 .000 

� 2=.139 

According to table 3, since the F-value of 11.785 is statistically significant (Sig.=.000), we 
can safely claim that there are significant differences between the means of the groups. To 
locate the differences between the means, a post–hoc Scheffe' test procedure was run, which 
yielded the results summarized in table 4. 
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Scheffe'.	�&/��	��	 Results of the multiple comparisons of means 

LEVEL        Dependent    ( I ) Group   (G) 
group 

 

Variable 

Mean 

 

Difference(I-
J) 

Std. 

 

Error 

Sig 

Elementary  Comprehension        BLD       ML 6.0333 1.41181* .000 

ML       BL -5.8333 1.41181* .000 

BL        BLD -2000 1.41181 .0990 

A look at table 4 makes it clear that although the differences between the bilingual and 
bilingualized groups is not statistically significant, they are both significantly better than the 
monolingual dictionary group. To see the effect size, the strength of association was also 
computed and the omega2 (ω2) turned out to be 0.1395. The graphic representation of the 
results (Graph 1) shows the differences between the groups more conspicuously noticeable. 

7"&��	3�	 The elementary level learners' comprehension 

The second research question investigated which type of dictionary was suitable for 
elementary-level learners' production of new words. Table 5 shows the descriptive 
statistics, measuring the mean, standard deviation, and standard error of measurement. 

�&/��	��	 The descriptive statistics needed for the ANOVA procedure 

Level N Mean Std. 

 

Deviation 

Std.Error 

Elementary        
BLD 

 

30 

 

30 

15.0000 

 

12.9000 

3.46410 

 

3.95099 

�63246 

 

.72135 
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Production        ML 

BL 

Total 

30 

90 

11.8333 

13.24444 

4.38715 

4.12532 

.80098 

.43485 

A look at the mean scores of the groups shows that the BLD dictionary yielded the highest 
mean (=15.0000). The ML dictionary group achieved the second best result with the mean 
of (=12.9000), and the BL dictionary has the lowest mean (=11.8333). In order to see 
whether or not the differences between the means are statistically significant, the one-way 
ANOVA procedure was used. The results of the ANOVA are shown in table 6. 

�&/��	8�	 The result of the ANOVA on elementary learners' production 

Level Some of 

 

Squares 

df Mean 

 

Square 

F Sig 

Elementary           Between 
Groups 

 

Production           Within 
Groups 

Total 

155.756 

 

1358.867 

1514.622 

2 

 

87 

89 

77.878 

 

15.619 

4.956 .09 

According to table 6, since the 0-value of 4.986 is not statistically significant (Sig.=.09), one 
can claim that there are not any significant differences among the means of the groups. So, 
the proposed null hypothesis is supported. Graph 2 clearly shows the elementary-level 
learners' performance on the production test. According to the above explanations and 
tables, it is suggested that the use of the bilingualized dictionary tends to produce better 
results and there is a trend that the type of dictionary may influence the students' 
performance and lead to an improvement of Iranian EFL students' production abilities. 
However, the bilingualized dictionary was not significantly better than the two other types 
of dictionaries. 

7"&��	4�	 The elementary level learners' production 
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The third research question wanted to see which dictionary type was most suitable for the 
intermediate-level learners' vocabulary comprehension. Table 7 contains the summary of the 
descriptive statistics. 

�&/��	9�	 The descriptive statistics needed for the ANOVA procedure 

Level N Mean Std. 

 

Deviation 

Std. 

 

Error 

Intermediate       
ML             
Comprehension   BLD 

 

BL 

Total 

30 

 

30 

30 

90 

23.4333 

 

23.9667 

20.1000 

22.5000 

7.36573 

 

6.45132 

7.18403 

7.14261 

1.34479 

 

1.17784 

1.31162 

.75290 

As it can be seen in table 7, students using the bilingualized dictionary scored the highest 
mean (= 23.96), followed by those who used the monolingual dictionary (=23.43), with 
those who utilized the bilingual dictionary (=20.10) coming last. In order to see if there is 
any significant difference between the means of the groups, the one-way ANOVA procedure 
was run. The results of the ANOVA procedure are given in table 8. 

�&/��	;�	 Result of the ANOVA on intermediate learners' comprehension 

Level Sum of 

 

squares 

df Mean 

 

Square 

F Sig 

Intermediate     Between 
Groups 

 

Comprehension   Within 

263.467   
4277.033     
4540.500 

2 

 

87 

131.733 

 

49.161 

2.68 .074 
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As it can be 
observed, 
the 0- value of 

2.680 is not statistically significant (Sig.=074). So, it can be concluded that there are no 
significant differences among the means of the groups and the developed null hypothesis 
proposed for the third question is supported. The graphic representation of the result (graph 
3) makes the result more easily noticeable. As the graph shows, the bilingualized dictionary 
users achieved the best score, followed by monolingual and bilingual groups, respectively. 

7"&��	5�	 Intermediate level learners' comprehension 

The fourth question investigated the effect of dictionary type on the intermediate-level 
learners' vocabulary production. Table 9 shows the summary of the descriptive statistics. 

�&/��	=�	 The descriptive statistics needed for the ANOVA procedure 

Level N Mean Std. 

 

Deviation 

Std. 

 

Error 

Intermediate      ML 

 

production         
BLD 

BL 

Total 

30 

 

30 

30 

90 

16.4667 

 

16.7667 

14.2667 

15.8333 

7.07952 

 

6.85658 

5.43255 

6.52.93 

1.29254 

 

1.25283 

.99184 

.68737 

According to the table, the highest mean score was achieved by the bilingualized dictionary 
users with a mean of (= 16.76). The monolingual dictionary users scored second best with a 
mean of (=16.46). The bilingual dictionary users got the lowest mean score (=14.26). The 
one-way ANOVA procedure was run to compare the means of the groups. The results of 
the ANOVA procedure are summarized in table 10. 

�&/��	3>�	 The result of the ANOVA on intermediate learners' production 

Groups 

Total 

89 
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Level Sum of 

 

squares 

df Mean 

 

Squares 

F Sig 

Intermediate  Between 
Groups 

 

Production    Within 
Groups 

Total 

111.800 

 

3672.700 

3784.500 

2 

 

87 

89 

55.900 

 

42.215 

1.324 .271 

Table 10 shows that 0- value of 1.324 is not statistically significant (Sig. =.271). According 
to the statistics above, it is proved that there are no significant differences between the 
means of the groups and that the null hypothesis is supported. Graph (4) shows the 
superiority of the bilingualized dictionary to other two types of the dictionaries, although 
the differences between the means are not significant. 

7"&��	��	 Intermediate level learners' vocabulary production 

The fifth research question sought to investigate which dictionary type is more suitable for 
the advanced learners' comprehension of new words. In table 11, contains the descriptive 
statistics. 

�&/��	33�	 The descriptive statistics needed for the ANOVA procedure 

Level N Mean Std. 

 

Deviation 

Std. 

 

Error 

Advanced           ML 

 

Comprehension   BL 

30 

 

30 

10.7333 

 

13.1333 

4.30664 

 

6.35031 

.75101 

 

1.15940 
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BLD 

Total 

30 

90 

12.2333 

12.333 

3.54949 

4.92745 

.64804 

.51940 

A glance at the table 11 indicates that the bilingual dictionary has the highest mean 
(=13.13). The group who used the bilingualized dictionary has the second highest mean 
(=12.23). The worst mean was achieved by the group who used the monolingual dictionary 
(=10.73). The one-way ANOVA was run in order to find out whether or not the 
differences between the means of the groups are statistically significant. Table 5(b) shows 
the results of the ANOVA procedure. 

�&/��	34�	 The result of the ANOVA on advanced learners' comprehension 

Level Some of 

 

squares 

df Mean 

 

Square 

F Sig 

Advanced          Between 
Groups 

 

Comprehension  Within 
groups 

Total 

88.200 

 

2072.700 

2160.900 

2 

 

87 

89 

44.100 

 

23.824 

1.851 0.163 

According to table 12, The 0&value of 1.851 is not statistically significant 
(Sig.=.163).Therefore, we may conclude that there are no significant differences between 
the means of the groups. So that the proposed null hypothesis is supported. There is a trend 
that the advanced–level learners can better comprehend words when using the bilingual 
dictionary. The graphic representation of the result (graph 5) shows the differences between 
the groups more noticeably. 

7"&��	��	 Advanced learners' vocabulary comprehension 

The sixth research question investigated the effect of dictionary type on the advanced 
learners' vocabulary production. The descriptive statistics are summarized in table 13. 
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�&/��	35�	 The descriptive statistics needed for the ANOVA procedure 

Level N Mean Std. 

 

Deviation 

Std. 

 

Error 

Advanced           ML 

 

Production          BL 

BLD 

Total 

30 

 

30 

30 

90 

8.9000 

 

11.3333 

8.4667 

9.5667 

4.70033 

 

6.36441 

2.83735 

4.96290 

085816 

 

1.16198 

.51803 

.52314 

As it can be seen in table 13, the group who utilized the bilingual dictionary have the highest 
mean (= 11.33) followed by the group who used the monolingual dictionary with the mean 
of (= 8.90). The bilingualized dictionary group has got the lowest mean (= 8.46). Again, 
the one-way ANOVA procedure was run to see whether or not the differences between the 
means are statistically significant. The result of the analysis is provided in table 14. 

�&/��  3��	The result of the ANOVA on advanced learners' production 

Level Sum of 

 

Squares 

df Mean 

 

Square 

F Sig 

Advanced    Between 
Groups 

 

Production   Within 
Groups 

Total 

143.267 

 

2048.833 

2192.100 

2 

 

87 

89 

71.633 

 

23.550 

3.042 .053 
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According to table 14, the 0-value of 3.042 is not statistically significant (Sig.=053). Since 
there are no significant differences between the means of the groups, the null hypothesis is 
supported. Graph 6 shows the differences between the groups in a more easily 
understandable way. 

7"&��	8�	 Advanced learners' vocabulary production 

Graph 6 clearly shows that although the differences between the means of the three groups 
is not statistically significant, there is a strong trend that the bilingual dictionary is more 
conducive to advanced learners' vocabulary production than the other two types. 

��$������$�	&$ 		:��������$�  

The summary of the findings of the present study is as follows. (The sign > stands for' +������
����% and *> for %�����	�
������+����������%): 

For elementary level learners' vocabulary comprehension: 

Bilingualized >bilingual>* monolingual 

For elementary level learners' vocabulary production: 

Bilingualized>monolingual >bilingual 

For intermediate level learners' vocabulary comprehension: 

Bilingualized> bilingual> monolingual 

For intermediate level learners' vocabulary production: 

Bilingualized> monolingual> bilingual 

For advanced learners' vocabulary comprehension: 

Bilingual> bilingualized> monolingual 

For advanced learners' vocabulary production: 

Bilingual> monolingual > bilingualized 

What the above results mean is that the highest scores were almost obtained when the 
bilingualized dictionary was used. Regarding vocabulary comprehension, elementary and 
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intermediate students better comprehended the new words with the aid of bilingualized 
dictionary. Only advanced learners better comprehended words using the bilingual 
dictionary. As to vocabulary production, elementary and intermediate students better 
produced the new words with the aid of the bilingualized dictionary. Again, only advanced 
students produced new vocabularies using the bilingual dictionary. On the basis of these 
results, it is concluded that various kinds of dictionaries are appropriate for vocabulary 
comprehension and production of learners at different levels of proficiency. 

As it can be noticed, some of the findings of the present study are in line with previous 
findings. Elementary level learners (in this and other studies) find bilingualized dictionaries 
useful for both vocabulary comprehension and production partly because of their inability to 
make the most of monolingual dictionaries but, probably also because of the dual-coded 
presentation of information both in L1 and L2. The latter explains the superiority of 
bilingualized dictionaries to bilingual ones. 

Intermediate level learners also find bilingualized dictionaries most useful for similar 
reasons. However, between the bilingual and monolingual dictionaries, apparently there are 
differential preferences for receptive and productive purposes. They prefer bilingual 
dictionaries for comprehension and monolingual dictionaries for production. This finding 
somehow contradicts previous findings. As Speranza (1998) noted, one of the basic 
problems of the monolingual dictionaries is that the user is often unable to retrieve the word 
s/he needs. On the other hand, a major disadvantage of bilingual dictionaries is that there is 
not a one-to-one correspondence between the words of the two languages. Therefore, 
learners are expected to prefer bilingual dictionaries for vocabulary production due to the 
greater access they have to the exact words they intend to use, and monolingual dictionaries 
for comprehension, where they find more accurate definitions for the words. Interestingly, 
the present findings imply the opposite. 

Another interesting result of the present study is that the advanced level learners achieved 
the best results both in comprehension and production using the bilingual dictionary. Given 
the findings of previous studies, this seems unusual; most of the previous studies have shown 
that monolingual dictionaries are more suitable for advanced learners. This might be 
partially accounted for by the fact that the greater awareness of advanced learners of the 
more detailed and subtle properties of words, such as connotations, collocations, etc. forces 
the learners to be more cautious, especially in the production of words. While lower-
proficiency-level learners are satisfied with knowledge of the general meaning of words, 
advanced learners tend to take care to make sure that the target word they intend to use has 
the exact meaning they want to express. Or in translation, they exercise great care to use an 
exact equivalent for an L1 word. Because of this, they show a preference for the use of a 
bilingual dictionary. 
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The findings of the present study can have implications for both teachers and learners.  By 
suggesting an appropriate dictionary type, teachers can help their students to comprehend 
and produce vocabulary as effectively as possible and improve the speed of learning new 
words. Likewise, using suitable dictionary types, students will be able to learn new entries 
quickly. This also increases students' abilities in comprehension and production of unknown 
words, and makes them more efficient learners. 
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Grammar is linear and spoken English is abstract. Latin grammar with its hundreds of 1 + 1 
= 2 rules is too concrete to adequately characterize English writing, much less speaking. 
"Adjectives describe nouns" is a good example of an overplayed grammar rule that simply 
does not ring true. 

Merry, Happy, Joyous, Cheerful, Glad... are all synonyms, so they mean the same thing, 
and they are all adjectives, which means they describe nouns. But only one of them describes 
the noun Christmas or the noun Birthday. Happy Christmas and Merry Birthday do not exist 
in North American English, even though the grammar is perfect. 

English is put together differently from Latin. 

To further compound the issue, English has a habit of using the same word in many different 
roles. "Match" can be a noun describing something that lights a candle, a verbas instructions 
in a classroom exercise, or an adjective to describe another noun as in "match point" or 
"The couple is a good match." In English it is the context or surrounding words that give 
individual words their meaning. 

The Impact of Grammar on ESL - Ivan's Story 

Ivan is an engineer from Russia. He is very well educated and has a fine mind. There is not 
much about 'English' grammar that Ivan has not been taught. Truth be told, he knows more 
grammar than most English teachers, but he is reluctant to speak, even when he knows the 
answer. Although he was the best candidate for promotion in his job, Ivan kept getting 
passed over because of his spoken English. His company paid his tuition for a college 
speaking course as a last-ditch attempt to get the best value out of this otherwise fantastic 
employee. 

The course taught the differences between written and spoken English and the mechanics of 
how speaking English really works. Ivan learned about the limitations of grammar and 
abstract nature of language. When he learned that words have another level of meaning 
different from their literal interpretation, Ivan began to talk. 
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For several weeks Ivan took notes and studied the speaking concepts he had never heard of 
before. On the fourth week, Ivan waited until all the other students had left then he quietly 
asked me, "Teacher, what means 'way'?" 

"I'm not sure Ivan." Mentally I scrambled to assemble all the possible versions of way, 
weigh, whey that I could think of. "Do remember the sentence?" 

He replied, "My co-worker says it, 'Way cool' with no sentence." 

"Oh, in that case 'way' means very and 'cool' means wonderful. Good listening!" 

In that moment, something clicked for Ivan. He no longer struggled to make sense of every 
word he heard and he tried other ways to glean meaning from conversations. He became 
more confident and open is his ability to express himself. As it turns out, he has quite a dry 
sense of humor. Sometime after the course ended, I learned through LinkedIn that he was 
promoted to Project Manager. 

A Lesson in Collocations 

English is not driven by grammar. It is made up of thousands of little word groups called 
collocations that go together for no reason and create images or mental pictures. 

Merry only collocates with a few other words. Merry Christmas, merry widow, eat drink 
and be merry, merry-go-round, the more the merrier and perhaps a few more. The point is 
the groups of words that naturally include merry are finite. There is no merry wall or merry 
floor. There is no merry widower. Playing on these fixed groups of words is what defines 
humor and wit in this language. Before students can express themselves fully, they have to 
learn how the language works, and English works with collocations. 

Relying too heavily on grammar renders students' work wooden and unnatural. 

Last Night 

Last night my husband and I ate dinner at home. I cooked chicken and my husband washed 
the dishes. After dinner we drank coffee and watched TV. 

If my student produced a grammatically perfect paragraph like that, I would be ecstatic. 
However, no native speaker would use those words, because grammar is not what makes 
the English language tick. Collocations do. 

Last Night 
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Last night my husband and I had dinner at home. I made chicken and my husband did the 
dishes. After dinner we had coffee in front of the TV. 

English is Idiomatic 

Blue moon means rarely; touch and go suggests urgency; a stitch in time implies prevention 
and so on. Such is the abstract nature of English. No one is born with any notion this leap of 
logic takes place. Everyone has to learn it. 

How do Native Speakers Learn? 

An insightful primary school teacher in the USA conducted a revealing experiment with her 
Grade One students. Using a list of common sayings, including: Strike while the iron is hot, 
No news is good news, A penny saved is a penny earned, the teacher gave her class the first 
half of the expressions and let her students finish them. The children's answers were 
delightfully literal. Strike while the... bug is close. No news is... impossible. A penny saved 
is... not much, indicating English-speaking children do not develop abstract language facility 
until sometime after the age of six. 

Native speakers begin to broaden their agility with language in elementary school with corny 
jokes and riddles. What's black and white and read all over? Time honored riddles hold the 
key to a new world of intellectual flexibility. Sleeping Beauty gave us Hi ho, hi ho, it's off to 
work we go; The Wizard of Oz gave us This isn't Kansas anymore; and Gone with the Wind 
gave us Frankly, my dear. These small fixed groups of words are an integral part of North 
American culture and form the basis of the English language. Collocations are how native 
speakers communicate with each other and know instinctively that "way cool" has nothing 
to do with direction or weather. 

Newcomers need to experience a similar process to achieve fluency in English. Read 
children's stories to students and teach them to listen for groups of words that make 
pictures. Once upon a time, fall in love and happily ever after are the glue to this language 
and this culture. Learners need to be taught about the "other level." Once students know it 
is there, they can find it on their own. Then our job is done. 

Summary 

Be careful of leaning too hard on Latin grammar. What students gain from learning to write, 
they lose from speaking as they are so terrified of making grammar mistakes that they do not 
talk at all. Grammar is an artificial set of rules imposed on English to facilitate very basic 
written language. Students need to understand the differences between written and spoken 
English and the power of small fixed groups of words to convey images. 
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In class they struggle to perfect "Good morning. How are you?" and in the hall they hear, 
"Yo. Whasup?" We are indeed not in Kansas anymore. Teaching grammar is the best way I 
can think of to prevent students from speaking English. 

And there it is in white and black. 

English is Stupid is the definitive resource guide for spoken English in both the academic and 
corporate speaking world. 

Whether you are learning it, teaching it, or English is your first language, English is Stupid 
provides a fascinating expose on the mechanics of how Spoken English works. Six rules of 
spoken English are simple and absolute. English is Stupid is fascinating to those who are 
native speakers of English and a critical tool for those who aren't. 
http://www.ThompsonLanguageCenter.com 

Article Source: [http://EzineArticles.com/?Attention-English-Language-Teachers-and-
Learners---There-is-No-Such-Thing-As-Grammar&id=3891731] Attention English 
Language Teachers and Learners - There is No Such Thing As Grammar 
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